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Objectives
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F. L ok tor and note repetition. What 1s the author trymng to emphasize through repeated 1deas, unages,
or words and phrases?

G. Look for shifts, changes in tone, point of view, verb tense—anytlung that changes the overall pattern
Note the char ges and the effect of those changes.

Basic elements to annotate for in Literary Texts:
H. Mark importan plot events and/or conflicts, briefly noting the importance of each What does the

onflict reveal about character? Theme?

1. Mark descriptive passages about the characters. M ke brief notes about the relationsiups between the
characters or personality traits of cl aracters in the margins.

Basic elements to annotate for in Informational Texts:
J. Mark the organization of the passage. How does the speaker orgamze lns/her pomts Most unportant
first, last? Make notes in the margin.

K. Mark methods of exposition—does the speaker use cause effect. examples, facts compare contrast.
etc. to make his/her point? Why is that n ethod effective?

Advanced elements to annotate:

L. Mark sound devices, such as alliteration, rhyme, or onomatopoeia Comment on effect in the
margins.

M. Notice the form/structure of the text. Especially in poetry, the structure of the text itself may revea a
deeper meaning.

N. Make a note of the types of rhetorical appeals created by the author’s use of language Make note
about why the appeals are effective fo the intended audience

O. Mark other literary techniques such as allusion, paradox. irony motif, or symbolism Be ueto
connect the techmiqu to an effect i your comments

P. Mark interesting or obviou patterns of syntax the arrangement of words and grammatical
elements mthepa age Look for patterns of sentence lengths variations of sentence type and
patterns, active passi e voice and punctuation that does not follow the standard rules of mechanics
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Directions: Characterization is developed through words, actions, and descriptions. What does a
character do, especially when facing a conflict? What does a character say? What do others say about

him/her? As you read, highlight or mark lines that reveal the character of Melba. As you finish each
passage, complete the activities that follow it.

Excerpt 1 from Chapter 7, beginning, “"Why can’t any of us...the rest of the class.” (73-75).

Summarize the moment:
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What type of conflict does Melba deal with in this passage? Explain citing specific evidence from the passage.
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How does she deal with the contlict?
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Assertions about Melba based on this passage: Melba 1s
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Directions: Characterization is developed through words, actions, and descriptions. What does a
character do, especially when facing a conflict? What does a character say? What do others say about
him/her? As you read, highlight or mark lines that reveal the character of Melba. As you finish each

passage, complete the activities that follow it.

Excerpt 1 from Chapter 8, beginning, I felt proud...going to be okay” (95).

Summarize the moment:
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Some of the major objectives that Honors linglhish 10 Students master are:

o

o

Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as
inferences drawn from the text.

Determine the meaning of words and phrases as they are used in the text, including figurative and
connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone
(e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone).
Analyze the representation of a subject or a key scene in two different artistic mediums, including what
is emphasized or absent in each treatment (e.g., Auden’s “Musée des Beaux Arts” and Breughel’s
Landscape with the Fall of Icarus).

Determine a central idea of a text and analyze its development over the course of the text, including
how it emerges and is shaped and refined by specific details; provide an objective summary of the text
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‘What type of conflict does Melba deal with in this passage? Explain citing specific evidence from the passage.
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Assertions about Melba based on this passage: Melba is
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How does she deal with the conflict?
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Directions: Characterization is developed through words, actions, and descriptions. What does a
character do, especially when facing a conflict? What does a character say? What do others say about
him/her? As you read, highlight or mark lines that reveal the character of Melba. As you finish each

passage, complete the activities that follow it.

Excerpt 1 from Chapter 9, beginning, “'It’s never too late. It takes a warrior to fight a battle and survive.”
(113).

Summarize the moment:
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What type of contlict does Melba deal with in this passage? Explain citing specific evidence from the passage.
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How does she deal with the conflict?
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Assertions about Melba based on this passage: Melba is
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Directions: Characterization i1s developed through words, actions, and descriptions. What does a
character do, especially when facing a conflict? What does a character say? What do others say about
him/her? As you read, highlight or mark lines that reveal the character of Melba. As you finish each
passage, complete the activities that follow it.

Excerpt 1 from Chapter 10, beginning, “'I felt the kind of panic that...to hit my attackers.” (120-121).

Summarize the moment:
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What type of conflict does Melba deal with in this passage? Explain citing specific evidence from the passage.
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How does she deal with the conflict?
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Assertions about Melba based on this passage: Melba is
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Directions: Characterization is developed through words, actions, and descriptions. What does a
character do, especially when facing a conflict? What does a character say? What do others say about
him/her? As you read, highlight or mark lines that reveal the character of Melba. As you finish each

passage, complete the activities that follow it.

Excerpt 1 from Chapter 11, beginning, “"The white students. . .wounds or cry” (126-128).

Summarize the moment:




image122.png
What type of conflict does Melba deal with in this passage? Explain citing specific evidence from the passage.
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Assertions about Melba based on this passage: Melba is
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How does she deal with the conflict?
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Directions: Characterization is developed through words, actions, and descriptions. What does a
character do, especially when facing a conflict? What does a character say? What do others say about
him/her? As you read, highlight or mark lines that reveal the character of Melba. As you finish each
passage, complete the activities that follow it.

Excerpt 1 from Chapter 12, beginning, “'Please, God, let me learn...be a girl” (147).

Summarize the moment:
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o 10t Summer Reading — Warriors Don't Cry by Melba Patillo Beals
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‘What type of conflict does Melba deal with in this passage? Explain citing specific evidence from the passage.
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How does she deal with the conflict?
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Assertions about Melba based on this passage: Melba is
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Directions: Characterization is developed through words, actions, and descriptions. What does a
character do, especially when facing a conflict? What does a character say? What do others say about

him/her? As you read, highlight or mark lines that reveal the character of Melba. As you finish each
passage, complete the activities that follow it.

Excerpt 1 from Chapter 14, beginning, “'As determined...be able to make it” (159-162).

Summarize the moment:
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What type of conflict does Melba deal with in this passage? Explain citing specific evidence from the passage.
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How does she deal with the conflict?
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Assertions about Melba based on this passage: Melba is
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BY the time | was three years old, | was already so afraid of white people that when my red-
haired, white-skinned cousin, Brenda, came to babysit, | hid beneath Mother's bed. Like many nonwhite
Southern families, ours included people with a variety of skin tones and physical features. Although
Daddy’s skin was brown like mine, some of his relatives looked white.

My mother was fair-skinned as well, but Brenda’s skin color was made more stark by her flaming
red hair. As a toddler, growing up in Little Rock, Arkansas, in 1945, | felt safe only in my sepia-toned
world, a cocoon of familiar people and places. | knew there were white people living somewhere far
away and we didn’t do things together. My folks never explained that | should be frightened of those
white people. My fear developed as | observed adults and listened to their conversations. With alarmed
expressions, they often whispered, “The white folks won’t like us to do that,” or “We don’t wanna anger
the white folks.”

Whenever we walked uptown, among white people, Mother held my hand too tight. I could see
the fear in her eyes, feel the stiffening of her body as white people walked past. If we happened to be in
their path, she quickly shoved me aside, according them the privilege of first passage. If white adults
were accompanied by children, those kids scowled or stuck their tongues out at us. Even worse, they’d
sometimes say, “Mama, look at that there nigger.”

Those trips to town became my primer on relating to white people. While shopping in the five-
and-dime one hot summer day, I urged my mother to ask the waitress behind the lunch counter to give
me a glass of water. She clutched my arm and whispered that we had to use our own drinking fountain. )
started to cry aloud. | looked over to see the shiny chrome fountain the white people used. | didn’t want
to go to our fountain marked “Colored.” It was the old dusty one located in an isolated part of the store,
where | was afraid to go even with Mother.




image11.png
o OWL.Purdue. EDU (MLA Formatting and Style Guide)
o EasyBib.com (MLA)
o LitCharts.com
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Annotate the passage below for the following skills: Circle positively connotated words, underline
negatively connotated words, paraphrase each paragraph in the margins, and create your own
question(s) about the dialogue or setting. When you finish annotating, create a claim about the tone
of the passage. This excerpt is from Melba Patillo’s Warrior's Don’t Cry, Chapter 2.
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The author’s tone in the passage is . The proof/evidence | have of this is
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Thesis Statement:

In Warriors Don't Cry, Melba Patillo Beals is , ,and

Body Paragraph 1:

TOPIC SENTENCE:

Evidence to support Body Paragraph 1: (from passage)
1.
2.
3.

Summation sentence for paragraph:

Body Paragraph 2:

TOPIC SENTENCE:

Evidence to support Body Paragraph 2: (from passage)
1
2,
3.

Summation sentence for paragraph:

Body Paragraph 3:

TOPIC SENTENCE:

Evidence to support Body Paragraph 3: (from passage)
1.
2.
3.

Summation sentence for paragraph:
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Warriors Don't Cry: Character Analysis Essay Outline

Prompt: Authors use direct and indirect characterization to create characters in works of literature. Through words
and actions, a character can “come to life” for the reader. In the same way, nonfiction pieces also present characters so
that readers are able to visualize these characters and their real-life experiences. In Melba Patillo Beals' Warriors Don’t
Cry, Beals reveals significant events in her life in which she faced both internal and external conflicts. In a well-developed
paragraph, discuss how Melba is characterized throughout the autobiography. Support your opinion with specific
evidence from the text.




image12.png
Course Materials




image13.png
o 0 0o 0 o

Access to books on syllabus (issued by teacher first week of school)
Loose leaf paper

Black/Blue ink pens

Highlighters and pencils for annotation

3-Ring Binder for notes and handouts
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Clause Toolbox
Student Resource

Ac is a group of related words that contains a subject and a verb.

Independent clause—the same as a simple sentence It will stand alone as an unders andable thought. It
has a subject and a predicate (verb). It may also have an object and modifiers. such as a “ectives, adverbs,

and/or phrases.
Example: The writer spent the day at the computer
(subject) verb object)

Dependent (subordinate) clause—a group of related words that contains a subject and a verb but that
cannot stand alone. It requires the addition of an mdependent clause to make it a complete thought.

Example: Because the writer the day at the computer
(subyect) (verb (obyect)

Though this group of words has a subject and a verb. the thought 1sn’t complete. It leaves us with a
question: What happened BECAUSE the writer spent the da ar the comprter?

Because the writer spent the day at the computer
(an independent clause)

The secoy clause describes what happened as a result of the action described m the first clause “She
completed I er novel” 1s an independent clause because 1t can stand alone

s d Subordj

Adjective Clauses—dependent clauses that modify nouns and pronouns (ust as adjectives do) They
come directly after the word they modify They usually begin with a * signal word ' called a; ative

pronoun

Adjective clauses add more information about a person, place, or thing.

Example The wnter spent the day at the computer  The wnter’s books are on the
bestseller hst

combined using an adjective clause:

The writer whose book are or ] bestseller i t spent the day at th computer
Ject  verb
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she completed her novel
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where

Relative Pronouns
whi h

who
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Adverb clauses—dependent clauses that give more details about the est of the sentence, such as time,
cause and effect, conditions, or contrast Adverb clauses can occur anywhere in the sentence: at the
beginning, between the subject and the verb. or at the end of the sentence. They usually begin with a

“signal word” called a subordinating conjunction

TIME CAUSEAND | CONDITION CONTRAST
after EFFECT if although
before because unless even though
when since whether though
while now that even if whereas
as as providing that wihile
whenever as long as in case (of, that)
since so in the event (of,
until so that that)
as soon as in order that
as long as
once J

Adverb clauses are used to add more information.
Example: The writer spent the day at the computer

If we want to know more about the time, we choose a subordir atir g conjunction from the TiME box above
After the witer spent the day at the computer, she was very tued

If we want to know more about a cause and effect, we choose a ubordinating conjunction fro1 the cause
AND EFFECT box above

Because the wniter spent the day at the computer, she finished her novel.

If we want to hnow more about a condition, we choose a subordinating onjunction from t1e cOND oN
box above.

Unless the wniter spent the day at the computer, she wouldn’t be able to finish her novel.

If we want to know more about a contrast, we choose a subordinating conjunction from the co box
above

Although the writer spent the day at the computer, she really wanted

Note: Although all of these clauses occur at the beginning of the sentence,
end of the sentence.

pyr Nt M+ Initiative, Dal s Tex lrght r
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to be at the park.

they could be moved to the
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uses—depe 1d nt laises that function like a single nounma 1
r compleme t “signal words” for noun clauses are

when who
whenever whoever
where whom
wherever whomever
which whose
whichever win

how
however

if

thar*

what
whether
whatever

n clause as the subject of a sentence:

W hatever vou want for dinner 1s fine vith m

m ¢l use as the ebject of a sentence

John will imake whatever you want for dinner.
Noun clause as the object of a preposition
I have dinner ready for whoever wants to eat.
 clauses can also functionas  dir  1oby cts subject complements, adjective complements.
7 vord tlar” is not the first word of the sentence, it can be omitted

that) ou made homemade cookies.
1 h e sewith or withour “that )
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Phrase Toolbox
Student Resource

Phrases are groups of words that do not contain both a subject and a verb. Collectively, the words in the
phrase function as a sin e part of speech.

Prepositional phrase
eposition p us its object and modi 1ers

Prepositions
t ound, under, over, like, a , behind, with, outside etc.

Adjective prepositional phrase
A ‘ective prepositiona phrases tell vhich one, what kind, how many, and how much, or give other
f nmna ion about a noun, a pronoun, a noun phrase, or a noun clause
The store around the corner is painted green. (Which store is 1t? The store around the corner )

The girl with the blue hair is angrv.

Adverb prepositional phrase
A erb prepositional phrases tell how, wihen, where, why, 1o what extent. or under what condition about a

v, an adject’ve, an adverb, an adve b phrase, or an adverb clause.
Oscar is painting liis house with the help of his friends. (How is e painting his house? With the

help of his friends.)
Sal v is coloring outside the lines.

Infinitive phrase
An infimtiv phrase consists of the word “to” plus a verb. ive phrases can function as adjectives,

adverbs, or nouns.
To dance gracefully is nn ambition. (subject of sentence)
Her plan to become a millionaire fell rhrough when the stock market crashed. (functions as an
adjective modifymg “plan
She wanted to become a veterinarian. (noun—direct object of “wanted™)
Joln went to college to study engineering. (functions as an adverb telling why he went)

Appositive phrase
An appositive phrase renames or 1dentifies, a noun or pronoun. When 1t adds information that 1s
nonessential—information that could be mitted from the sentence without hindermg understanding of the
sentence—it is set off by comunas
AN reacher, a woman with curly hair, is verv pretn
Bow r, the dog with the sharp teeth, is coming around the comer.
Iwer 1o the mall vesterday with my friend Linda. (Since I have many friends, I must include the
name f the friend with whom I went to the mall. Thus appositive is essential and 1s therefore not set

off b commas)

rigt 2 N n M Science nitiat ve, Dallas, Texa A rght r rved Vsitus ineat www m r
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Participial phrase
A participle is a verb form (past or present) that functions like an adjective. The phrase is the participle
plus its modif ers.

Blinded by the light, Saral walked into the concert hall.

Swimming for his life, J /i crossed the Englisl Channel.

Gerund phrase
A gerund ‘s an “-'ng” ve b form that functions as a noun. The plrase is the gerund plus its complements
and modifiers.

Walking in the moonlight is a romantic wavy t0 er d a date. (subject of the sentence)

He particular y enjoyed walking in the moonlight with his girlfriend. (direct object)

He vrote a poem about walking in the moonlight. (objec of the preposition)

Walking the dog is not my favorite task. (subject)

Absolute phrase
An absolute phrase (also called a nominative abs lute) is a gr up of words consisting of a noun or
p onoun, a “-ing” or “-ed” verb form, and any related modif ers. Absolute phrases modify the whole
se tence rather than a particular part of it. They are always set off from the rest of the sentence with a
comma or pair of co s (or dashes) because they are parenthetical elements. An absolute phrase, very
simply put, s an independen clause wi h the “was” or “were” omitted. Absolute phrases are valuable
construc ing concise, layered sentences.
Their minds whirling from the avalanche of information provided by their teacher, the
students made their way thoughtfully 1o the parking lot.
His head pounding, his hands shaking, his heart filled with trepidation, rhe voung man knelt
and proposed marriage to his sweetheart.
The nvo lovers walked through the garden. their faces reflecting the moonlight, their arms
twined about each other, their footsteps echoing in the stillness of the night.
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In this course, students study a wide range of literary and non-literary texts in
a variety of media. By analyzing how authors present texts students are able
to cite evidence to support their thoughts and ideas. Students engage with a
variety of texts in written and verbal form.
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The Poetry of Phrases
Student Resource

Using the “Phrase Toolbox” and the “Clause Toolbox” as resources, write poems that have the following
grammatical structures. As you begin to write your poem, think about the following steps.

1. Select a subject from literature or as otherwise instructed.
2. Brainstorm some ideas about the subject.
3. Write phrases that include those ideas.

4. Put your phrases into the pattern you have selected and add other elements included in the
pattern.

You may want to change the form and the appearance of the poem on the page, depending on how your
phrases fit together.

Pattern #1

absolute phrase
absolute phrase
absolute phrase
independent clause
prepositional phrase
prepositional phrase
prepositional phrase
prepositional phrase
prepositional phrase

Example: (based on Of Mice and Men by John Steinbeck)
His paw-like hands petting overly hard,
The dead puppy hidden in his jacket,
The pretty girl half-buried in the hay,
Lennie remembered to run
to the brushy pond
despite his confusion,
in worry and fear
about lost rabbits and
of George s anger.
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Pattern #2

gerund phrase as the subject

finish the sentence with a rhyme.
gerund phrase as the subject

finish the sentence with a rhyme.
gerund phrase as the subject

finish the sentence with a rhyme.
gerund phrase as the subject

finish the sentence with a rhyme.

Example: (based on The Outsiders by S. E. Hinton)
Remaining at large
helps us avoid a murder charge.
Cutting our hair
lets us hide from strangers ' stares.
Quoting Robert Frost
makes us believe we 're not so lost.
Knowing “Nothing Gold Can Stay”
reminds us to seize every day.

Pattern #3

independent clause with an appositive phrase in it
participial phrase
participial phrase
participial phrase
participial phrase
participial phrase
appositive with a dependent clause

Example: (based on Lord of the Flies by William Golding)
Two dominant boys, Ralph and Jack, emerge as leaders.
working together for a time,
organizing their groups,
maintaining the fire signal,
constructing shelters,
breaking apart to become archenemies in the end,
Young men who go separate ways.
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LPattern #4

a subordinate clause
an independent clause
an infinitive phrase and a prepositional phrase
an infinitive phrase and a prepositional phrase
an infinitive phrase and a prepositional phrase
an infinitive phrase and a prepositional phrase
a final independent clause

Example: (based on “Snow" by Julia Alvarez)

When Yolanda was in the fourth grade,
Sister Zoe told the children

to watch for signs of nuclear war,

to file out into the hall,

to fall to the floor,

to cover their heads with their coats.
Sister Zoe wanted to protect the children.

Pattern #5
Free style

Using your Phrase and Clause Toolboxes, create a pattern similar to the ones used in the previous
activities.
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English—The Poetry of Phrases
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Poetry of Phrases Activity for Warriors Don’t Cry by Melba Pattilo Beals

****Teachers should use the Poetry of Phrases activity foundation lesson as an introduction to this
activity. The lesson can be found in the Grammar section of the 10t grade lessons on the LTF website.

You might let students pick their own topics from the book Warriors Don‘t Cry and write one or more of
poems based on the formats in the LTF lesson.

Here are some options that you might give to your students if they are having difficulty coming up with
a subject. You will notice that the instructions require them to use a particular format. You do not have
to do this, however. To test a student’s knowledge of the text, you may have them write more than one
of these.
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1. Write a poem about one of the “national” figures listed here and his role in the events in the book
using Pattern # 3:

e Ronald Davies

e Dwight D. Eisenhower
e Orval Faubus

e ). Edgar Hoover

* Judge Harry Lemley

e Thurgood Marshall

2. Tell how the “loss of innocence” is exhibited in one of the following. Use Pattern # 4.

e Melba

e Link

e Elizabeth Eckford

®  Minnijean Brown

e The city of Little Rock

3. Pick one of the characters below and write an analysis of that character using Pattern # 2.

e Grandma India

e Andy

e Minnijean Brown
e Mother Lois

4. Write about the role of the Arkansas Nation Guardsmen in the book. You could write about them as
a whole on the first days of school or you could focus on one character such as the ones below. Use
Pattern # 1.

e General Clinger
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e Sarge
e Danny

5. Write about any one of the Little Rock Nine except Melba and how he or she grew during the book.
Use any format that you choose.

6. Write about Melba’s passive resistance and how it affected her actions and the way that others saw
her. You may choose your format.

7. Write about the symbolism of Central High School to Melba both before she enrolled there and
during the events of her time there. Choose your format.

8. Write about the effect of journalists and journalism in Melba's life throughout the baok. Choose your
format.

9. Write about any of the following pairs and their relationship.

e Grandma India and Melba
* Melba and Link

e Melba and Minnijean

o Maelba and Vince
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sentence Composing Activities
Warriors Don’t Cry by Melba Patillo Beals

Sentence Unscrambling
1. Unscramble the following sentence parts to create one logical sentence. Write your sentence in the

space provided.

a wild party

stomping, walking, shouting
through the air

about as though

milling

sailing paper airplanes

they were having

students were
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2. Unscramble the following sentence parts to create one logical sentence. Write your sentence in the
space provided.

we needed it the most

but there were

to sit beside us

of polite students

or offered

also descriptions

who volunteered

or flashed a warm smile

to lend back homework assignments
just when





image75.png




image76.png
2entence Imitating
3. Write a sentence that imitates the following sentence. Make all of your sentence parts match the
parts of the original sentence. Write your sentence in the space provided.

Overhead, the helicopter was engaged in its roaring flutter.
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4. Write a sentence that imitates the following sentence. Make alt of your sentence parts match the
parts of the original sentence. Write your sentence in the space provided.

Reluctantly, the hooligans dispersed, leaving a trail of insults in their wake.
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sentence Decombining
S. Express the content of the following sentence in shorter sentences.

During the rest of the day, | forced myself to endure annoying little pranks that distracted me
and made me nervous but did not really hurt me.
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b. Express the content of the following sentence in shorter sentences.

As we pulled away from Central High School, | looked back to see students gathered on the
school lawn, staring at us as though they were watching a parade they hadn’t known was coming their
way.
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Sentence Combining
7. Combine the following list of sentence to create one sentence. Write your sentence in the space

provided.

People had been lingering.

People were about the stairwells.

People were cheering.

People were waving pom-poms.

They made those areas particularly hazardous for us.
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8. Combine the following list of sentence to create one sentence. Write your sentence in the space
provided.

The stairwells were huge.

The stairwells were open caverns.

The stairwells spiraled upward for several floors.

They provided ample opportunity to hurl flying objects.
Stairwells were an opportunity to dump liquids.

They were also a place to entrap us.

The stairwells had dark corners.
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sentence Expanding

9. Complete the following sentence by adding your own words at the place indicated by the slash mark

{/). Try to avoid approximately the number of words in parentheses. Write your sentence in the space
provided.

A strong hand knocked my books and papers to the floor as (/) {19).
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10. Complete the following sentence by adding your own words at the place indicated by the slash mark

{/). Try to avoid approximately the number of words in parentheses. Write your sentence in the space

provided.

I’d never seen anything like it or imagined it in my wildest dreams that (/) (10).
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Annotation Tlips
Student Resource

Annotation. the act of adding notes of explanation to a text

Annotating as you read makes you pay closer attention to text When you write notes of explanation, you
can get a sense of your own understanding, and 1t leaves a permanent record of your thinking to aid you m
further study As you become more shilled m annotating texts you will begin to notice patterns, contrasts
and symbolic elements that you might have previously mussed when eading inde endently.

When practicing close reading, begin by reading the passage and writing a short summary of what
you've read. Writing a summary will help you identify the main ideas and ensure that you have a working
understanding of what you’ve just read.

Go back and re-read the passage, looking either for specific elements that you know are in the text or for
patterns of itnages, words, 1deas, etc.

Remember that simply identifying elements 1s NOT ENOUGH  you must include some explanation of
how the element creates a deeper understanding of the text

You can mark your text in a variety of ways. Highlightmg | , as well as
using a box [brackets], (parentheses), and astenisks ¥ are all ways you can identify different elements

in your annotation. However you choose to mark your texts, the notes you write in the margins should
connect what you have marked to effect or meaning.

The hst below contams suggestions for annotating for specific literary elements

Basic elements to look for in all texts:
A. Mark any details that have a defimte effect. Think about why the author mncludes the e details Note

the mmportance of the details m the margin

B. Mark any connotative diction Do the words bring to mind positive or negative feehngs What more
specific emotions do the words suggest? Is there a pattern to the kinds of words the author uses?
‘What does the author want to convey through those word choices? Make sure to comment on the

effect m the margins.

C. Mark the text for imagery w rds r phrases appealing to the senses and wnite comments about
the effect of the unagery m the margin What does this image brning to mund What emot1 ns are
stirred by the unages

D. Mark comparisons mules metaphors, personification and bnefly note the effect  the
companson What1 the suml nty between the two objects being compared What addit  al
understandin 1 created through the comparison?

E. Note the point of view How does the perspective from which the story or nformation1 presented
affect the reader s understanding Write comments in the margm.
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